
School Learning Plan - Pacific Way Elementary - 2020/21 School Year 

 

Preamble 

Pacific Way Elementary is a caring and dynamic school community.  The staff at our school 

work together as a team to provide a learning environment that is inspiring and need-fulfilling.  

Every day is a great day for learning! 

 

School Vision 

Through a partnership involving all members of our educational community we will strive to 

develop lifelong learners.  We will guide and encourage each child to develop to their full 

potential and we will do so in a Positive, Accountable, Cooperative, and Kind environment. 

 

 

School Context

● 17 classes  

● 381 students 

● 21 teachers 

● 4 CEAs 

● 1 administrator 

● 25 aboriginal students 

● 1 AbEd worker 

● PBIS embraced 

● 16 athletic teams 

● Strong student leadership program 

● Very supportive PAC

 

Engagement of Stakeholders 

 

Throughout the year, our stakeholders (students, staff and parents) have been involved in the 

process of our school plan development.  This year, our primary focus was on our goal 

statement at the beginning of September, that being, creating a culture of thinking.  This year 

was year three under the umbrella of that goal statement, and each year we have selected one 

of the eight cultural forces which impact the learning culture.  Over the first two years, we 

embraced the cultural force of routine, or, more specifically, developing our repertoire of 

thinking routines,  and in year two creating a culture of thinking through the language of 

learning.  This year, we chose to focus on the cultural force of time.  In Ron Ritchart’s words, 

“Our allocations of periods of time reflect our values...our ability to generate, sustain, and 



capitalize on periods of total engagement allows us to create the energy needed for learning 

and thinking.” * 

 

Vivianne Robinson, in her book, Student-Centred Leadership, had this to say about the 

importance of the employment of time in education:  

“Quality teaching involves maximizing the time that students spend engaged with and 

being successful in the learning of important outcomes.” 

Teachers are committed to continuing to grow in this area in the upcoming school year and we 

will be collectively looking at ways to optimize learning periods so that students are cognitively 

engaged on a consistent basis. 

 

*see cultural forces wheel in appendix 

 

Our theory of action with regards to focusing on time, was: 

 

● If we focus on the cultural force of time, then 

○ There will be more time devoted to cognitive engagement, increasing interactive 

instructional learning time 

○ We will fine tune our use of thinking routines so as to maximize actual learning 

time and minimize instructions 

○ We will be able to allocate time more effectively to reflect our values and 

priorities 

○ Time will be prioritized so as to minimize disruptions, reduce transition time and 

establish routines for common tasks 

○ We will shift our perspectives in order to enable students to use their time in 

class to maximize their learning 

 

As we move into areas of success, some of the effects of fixing our eyes on this goal statement 

will be highlighted, as well as in areas for future growth. 

 

  



Areas of Success 

  

Just prior to spring break, we as a group of teachers reflected upon the impact of focusing on 

the cultural force of time, and how that played out in the learning and instruction taking place in 

their classrooms.  Here are a few samples of those reflections: 

 

● This year, I have really pushed for partner/group projects to help leverage our class 
time. I have found partner/group work to work best with the kids I have in my class this 
year, as many of them need extra assistance with assignments (and I cannot always get 
there, which affects time spent), as well as all of them can use extra collaboration time 
to learn how to work with others and what it means to work as a team. 

● Providing more time for students to practice math questions and skills versus 

watching me 

● I have integrated more activities that are open-ended, student choice, so time is 

spent with students working at their own ability, and instructions/expectations are 

established, so less time spent on instructions and more time supporting learning. 

(i.e. literacy/numeracy bins, table tasks) 

● This year I have been very cognizant of how long I instruct.  I have given more time for 

partner-talk, table talk and collaboration.  We have had more time to give feedback 

on each others’ learning, for example, Dragon’s Den...before the completion of their 

applications they pitched their ideas to their classmates and other adults.  They acted on 

the feedback 

● To not be so focused on following a set schedule - to allow for the time and 

conversation needed to think deeper about things.  (the math workshops have helped 

with this view)  I have shifted my mindset to be very clear with the students that thinking 

is valued and show them by devoting time to it.  Adrienne Gear’s Powerful 

Understanding is helpful with this. 

● I have tried to increase my wait time for “thinking” and “responding” - not just 

relying on the top 5 responders 

● establishing routines that shorten the “mechanics” of the classroom and lengthen 

the learning experience time. 

 

 

We have made significant progress in our thinking goal this year, which is demonstrated both in 

our instructional plans and practices as well as the engagement level and performance of 

learners.   

 

This year, professional development focus has been in the following areas: 

● Cognitive, guided instruction in math 

● Literacy inquiry circles 

● Thinking routines 

● Collaborative inquiry 

● Learning to teach in an online platform 

● Learning to teach with a blended program of online and in class 

instruction 



● PBIS - incorporating and embedding social responsibility and virtues into 

daily instruction 

Our professional development committee is essentially our entire teaching staff, and together 

we plan our days that align with our school goals.  

 

Teacher collaboration takes place regularly, both scheduled and organically.  All meetings are 

documented and focused on aligning with our school goals.  We have strong results in terms of 

foundational skills, with our students performing well in FSA exams, primary reading 

assessments, and report cards.  

 

We are seeing tangible results as we lean into our plans to grow a culture of thinking at Pacific 

Way.  This year, we continue to see strong performance from our students in foundational skills, 

both in literacy and numeracy, which is evident in both report cards and district standardized 

tests.   

 

As we are one of the reporting pilot schools, we inserted several statements into our social 

responsibility section this year, including the descriptor, “shows a willingness to persevere with 

new challenges”.  It was exciting for me to see how our teachers are observing such 

tremendous collective growth in this area, as I believe competency in this area will translate into 

deeper learning overall as students work through their own “learning pits”* and come to 

understand that success is far more about the process than just “getting it right”! 

 

*In its simplest form, the Learning Pit represents a challenge. Taking on a challenge is like 

getting into a pit. We may feel uncertain and it takes effort to climb out. When we do climb out, it 

means we’ve learnt something new. 

 

One of the questions in the fall DEWRS survey for intermediate students was, “Name one 

learning area you think you have improved in this year and describe what has helped you 

improve.”   58% of our students indicated that math was the area they felt that they had 

improved upon the most, citing such things as: 

● Multiple ways of teaching and learning 

● Using several strategies 

● More time 

● Teachers explaining concepts well 

 

I believe this is a direct result of our balanced and thoughtful approach to how best to engage 

students in mathematics and numeracy. 

 

  



Evidence of Success 

Grade 1 - 3 Reading Assessment Results       

 

As you can see from the graph below, 84% of our primary students at the end of the 2018/19 

school year were either exceeding or fully meeting expectations in reading.   This is a decrease 

of 4% from the previous school year.    Data for this school 

year is not yet available.        

 

 

 

 

 

 

 

 

 

 

Kindergarten Survey Results 

 

The graph below shows one example of the monumental growth that took place in our 

kindergarten students in terms of their numeracy skills.  A similar positive trajectory was noted 

for social-emotional, oral language, and phonological and print awareness.  

 

 
 



Foundational Skill Assessment 

 

Every fall, students in Grades 4 and 7 participate in the FSA assessment, which measures 

student performance in reading, writing, and numeracy.  Pacific Way students performed very 

well on this assessment in October 2018, with 82% of our Grade 4 students ON TRACK or 

EXTENDING* in Numeracy, 92% in Reading, and 98% in Writing.  Our Grade 7 results were 

equally strong, with students performing at 81% ON TRACK or EXTENDING in Numeracy, 81% 

in Reading, and 93% in Writing.  Unfortunately, we do not yet have the results available from 

this year’s assessment. 

 

 

Report Cards 

In term #1 of 2019/20 (September to February), 78% of all primary students were at the 

proficient or extending scale in Language Arts, while 70% of our intermediate students were 

performing at those same levels.  Over that same time span, 94% of primary students were 

proficient or extending in Math, while 68% of intermediate students were proficient or extending.   

 

In terms of learning outcomes that are specific to our culture of thinking goal, please see the 

following results: 

 

Grade 1-3 Math Emerging Developing Proficient Extending 

● Developing fluent and 
flexible thinking about 
numbers 

● Communicates math 
thinking in a variety of 
ways 

● Beginning to develop 
mental math strategies 
for fluent thinking about 
numbers 

5% 17% 67% 11% 

 

Another area we tracked regarding social responsibility in our report cards was perseverance: 

 

 

Grade 1-3 Emerging Developing Proficient Extending 

Shows a willingness to 
persevere with new challenges 

 17% 78% 5% 

 

 

Grade 4-5 Emerging Developing Proficient Extending 



Shows a willingness to 
persevere with new challenges 

2% 8% 63% 27% 

 

It was exciting to see how our teachers are observing such tremendous collective growth in this 

area, as I believe competency in the virtue of perseverance will translate into deeper learning 

overall as students work through their own “learning pits” and come to understand that success 

is far more about the process than just “getting it right”! 

 

One of our biggest successes  this year has been the tremendous collective efforts of teachers 

who have made a regular practice of collaborating with one another, both during scheduled 

times and organically.  John Hattie’s research has demonstrated that collective teacher efficacy 

has the #1 effect size for student learning, and we are seeing firsthand the powerful results of 

teachers putting their minds together to create meaningful and engaging learning experiences 

for students. Some of this is directly visible through achievement data, while much of it can only 

be measured by the overall tone and sense of excitement in classrooms on a daily basis. 

 

And at no point was this more evident than in our moments of greatest confusion this year, such 

as: 

Learning a whole new way of reporting as we participated in the district reporting pilot 

Collectively working out a continuity of learning plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

District Numeracy Assessment 

Grade Seven Results* 



Our Grade Seven students performed well in the fall DNA assessment, with significantly greater 

results than the school district as a whole, in all of the areas below. 

 

 
 

 

1 = Emerging  2 = Developing 3 = Proficient 4 = Extending 

*More definitions for Numeracy Cycle  in appendix 

 

 

  



Challenges 

 

We are still facing some obstacles as we learn more about what it takes to grow this culture of 

thinking. One thing we have learned this year is just because you have a goal that states we are 

becoming a culture of thinking, doesn’t mean that automatically we will have a multitude of 

creative and critical thinkers on our hands!  The objective is there, the big picture is guiding us, 

but we keep in mind always that this is a process which requires us to have faith and stick to our 

vision, even when we are not seeing instant results.  This is one of the reasons why we are 

tackling a different cultural focus each year, but keeping the same overall goal.  We understand 

that it takes time to adjust our course, keeping all hands on deck, constantly monitoring our 

progress, making decisions that will incrementally impact every learner in our community. 

 

As a reporting pilot school, we have adopted new terms which help to define our students’ 

progress in more meaningful ways.  The term, “Developing” for instance, is described as 

“being where students spend most of their time, practicing, refining, making wrong turns 

and correcting their processes and thinking.”  This is really helpful for teachers, as it 

motivates them to respond to the individual needs of students in more effective ways and 

provide feedback that will help to guide them in their journey from developing skills to becoming 

proficient. 

 

This year, for instance, we had a significant number (nearly half) of students who were identified 

as “developing” their creative and critical thinking in the Term 1 report card.  The same applies 

to intermediate students in explaining and justifying strategies in math.  Our non-fiction reading 

assessment results clearly show that students are not performing particularly well with inferring 

and critical analysis, while our district numeracy assessment results are identifying that our 

students are not yet consistently thinking about solutions.  These are all going to be targeted 

areas for focused instruction as we move forward. 

*see appendix for DEWRS results on student reasoning 

 

 

Intermediate Math Emerging Developing Proficient Extending 

Math 
Explain and justify strategies 

4% 39% 51% 6% 

 

 

Grade 6/7 Reading Emerging Developing Proficient Extending 

Rdg.  
Thinks critically and 
reflectively 

7% 38% 44% 11% 

 

 



Grade ⅘ Reading Emerging Developing Proficient Extending 

Rdg.  
Respond to text in personal 
and creative ways 

7% 39% 53% 1% 

 

As we looked at different data this year, our intent was to gain a deeper understanding of the 

areas in which our students were succeeding and those in which needed to be addressed as 

areas of concern.  Using the Claim-Support-Question thinking routine, we looked at 14 

different sources of data from both numeracy and literacy and developed questions that would 

help guide our professional development and instructional practice in the year ahead.  One of 

these questions was connected to the timing of our Non-Fiction reading assessments in the fall.  

Another was about looking at the possibility of doing collaborative assessments so as to be 

more consistent as teachers.  We also wondered if we were giving students enough time or 

opportunity to really think about their decisions in math problem solving.  

 

Following are some samples of this process, in which we identified several areas targeted for 

growth: 

 

Sample #1 

Non-Fiction Reading Assessment 

Claim Support Question 

Critical analysis and 
inferring on downward 
trend  
 
 
 
 

● E.g. in 2018, 73% of 
Grade 4 students 
were proficient 
(inferring), while in 
2019, only 31% 

● Across the board, 
the percentage of 
students proficient 
with inferring 
averaged 29% 

● Average result for 
critical analysis 
(proficient/extending
) was even lower, at 
17% 

Are these two areas 
receiving enough focus?  
Why this trend? 
 
Are we doing our NFRA 
assessments too early in 
the school year (first week 
of September)?  Are 
students still “groggy” 
from the summer reading 
slump 

 

  



Sample #2 

District Numeracy Assessment 

 

Claim Support Question 

Students are not used to 
there being more than one 
“right answer” 

Clearly seen in results Perhaps students feel that 
they don’t have enough 
time or just want to be 
done? 
 
Wondering if we are not 
giving students enough 
time or opportunity to 
really think about their 
decisions? 

 

Sample #3 

District Numeracy Assessment 

 

Claim Support Question 

Female students 
outperform males in almost 
all categories 

Clearly seen in results Why are females doing 
better?  Are females able to 
concentrate for longer 
periods of time? 

 

 

The questions from these and the many other samples that are not included in this report are 

ones that will help to guide our plans and decisions moving forward.  

  



Next Steps 

 

This year we had two teachers participating in district numeracy workshops, and both shared 

their learning with colleagues on several occasions.  Our district math coordinator spent two 

sessions with our teaching staff looking at strategies and resources in order to guide and 

sharpen our understanding of how to effectively engage learners in mathematical literacy.  

Some of the key points we are engaging with are: 

● Learning experiences need to have multiple entry points and allow for a variety of 
strategies that then prompt further thinking. 

● Feel fearless and enjoy the struggle 
● Showing your thinking 
● Focus on process 

 

This year, we collectively established schoolwide norms for good collaboration and defined for 

students what good collaboration looks like, committing to practice this regularly by including a 

component of collaboration into every lesson.  To be more specific, we have outlined the 

following pillars of collaboration: 

 

1. Purpose of collaboration 

a. build community 

b. learn from each other 

c. provide opportunities for making thinking visible 

d. Solving problems  

2. Collaboration is important, and will be a regular part of each day 

3. Create opportunities for activities that lend themselves to collaboration 

4. Students will collaborate with a variety of partners 

5. Expectations and routines will be established and practiced throughout the year 

a. Take turns 

b. Equal talk time 

c. Accept others’ opinions 

d. Build on group members’ ideas 

e. Active listening 

6. Roles of group members will be taught, defined, and reviewed 

 

To return to the concept of our focus on time, here are some sample reflections from teachers: 

 

One area of growth for me in my instructional practice in the way I allocate or value time: 

 

● give more time for small group/partner discussion - make rounds to each group and 

listen, provide support for how they can focus on task more specifically or extend their 

thinking 

● Reduce my lecture time 

● change what happens during “filler” or “transitional” times when some are finished 

an activity but others need more time.  How can I make this worthwhile time?  



● Want to see students reflecting more on their own learning process in order to see 

their successes. 

● I can spend more time on one area and allow for the deeper thinking and 

understanding that the students need 

● It is difficult to let students percolate their thinking in a class of different levels of grades.  

I need to find a way to do this.  Provide more time for those students to work 

through the tricky spots and come out with a better understanding. 

 

In Year Four of our school learning plan we are going to focus on the cultural force of 

opportunities.  Since we were unable to finish the school year in a normal fashion, we have not 

yet been able to establish a collective theory of action, but will be anchoring our plans around a 

few of the following ideas from Ron Ritchhart’s Creating Cultures of Thinking: 

 

● “As a culture shaper, the opportunities you present will serve either to constrain or 

enhance the activity of both individuals and the group as a whole.” 

● “The opportunities that teachers create are the prime vehicles for propelling learning in 

classrooms.” 

● “Opportunities that push for transfer rather than just replication  are likely to serve 

students well in the long term.” 

● “Teachers increase the likelihood that students will view tasks and assignments as 

worthwhile when students are able to see the purpose behind them...it is the ability to 

place the activity within the context of a larger goal or enterprise that matters.” 

 

 

 

*see cultural forces wheel in appendix 

 

Connection to School District #73 Strategic Plan: 

● Ensure students obtain foundational skills and core competencies 

● Connect students to interests and passions 

Connection to Aboriginal Enhancement Agreement: 

● Learning is holistic, reflective, reflexive, experiential and relational - focused on 

connectedness, on reciprocal relationships, and a sense of place 

● Learning requires exploration of one’s identity 

 

 

  



 

Goal #2 - Social Responsibility 

 

Our vision of a learner at Pacific Way is one who embodies a Positive attitude (“I find the best in 

every situation”), is Accountable (“I am responsible for my behaviour”),  is Cooperative (“I work 

well with others toward a common goal”) and is Kind (“I treat others the way I like to be 

treated.”).  In other words, these are our school’s “PACK” qualities, stated in our school matrix, 

guiding our daily learning and interactions. 

 

We have a PBIS team (Positive Behaviour Interventions and Supports) which meets on a 

regular basis.  This team is comprised of a core group of five staff members but incorporates 

and invites participation from all staff, and takes a regular spot on the agenda in our staff 

meetings.  Our school strongly identifies itself as a PBIS school, and we are committed as a 

staff to create initiatives that will make our school community a safe, strong and dynamic culture 

and build strength and capacity in our students to grow in character as individuals. 

 

Connection to SD 73 Strategic Plan 

● Uphold inclusive, adaptable, and accountable district culture 

● Strengthen partnerships to lead, learn and work 

 

Connection to Aboriginal Enhancement Agreement: 

● Learning is holistic, reflective, reflexive, experiential and relational - focused on 

connectedness, on reciprocal relationships, and a sense of place 

● Learning involves recognizing the consequences of one’s actions 

 

Some of the initiatives this school year include: 

● Six den group activities (den groups are multi-age groups K-7) which focus on our PACK 

qualities 

○ School-wide behaviour expectations 

○ “Play is the Way” event, led by students 

○ Fish display in main hallway - we are all unique and in this together 

○ Gingerbread houses  

○ Day of Sucwentwecw event - planned but cancelled due to COVID-19 

○ Fun Day - planned but cancelled due to COVID-19 

 

● Weekly virtue focus, including daily morning announcements incorporating the animal 

kingdom* (see appendix) 



● Weekly class challenges*, based on school wide behaviour expectations (winning class 

hosts “Rocky” the coyote) 

● Assemblies focussing on a virtue and with student leadership involvement.  Students are 

assembled in their den groups at these assemblies. Teachers meet in collaborative 

teams during these assemblies 

● Grade 6/7 student leadership program, organizing school spirit events and supporting 

local and global issues 

● “Gotcha” slips, focussing on featured virtues 

● “Students of the Week” recognition 

● Significant Adult initiative* (see appendix) 

● Opportunities in classrooms for students to connect in different ways, such as “Spirit 

Buddies”, where students meet daily in groups of three -people they do not know or don't 

normally hang out with! 

○ Touch base every morning - a personal connection! 

■ 5 minutes each, how are you today? 

■ Listen, don’t interject your life experiences! 

○ Is about your spirit - your well-being (not religious) 

○ Creates community, everyone knows someone, has a support network 

● Or the thinking routine “Aha, apology, appreciation” which is builds community, 

strengthens listening skills and provides opportunity for feedback and praise 

* Please see appendix for more information on these initiatives 

 

Our focus on social responsibility essentially sets the table for a safe, caring and orderly 

environment in which both students and staff feel supported and inspired to grow in their 

learning.  As such, we will continue to be a school with a strong PBIS focus.  We will continue to: 

 

● Meet regularly as a PBIS team to plan initiatives 

● Include PBIS on our staff meeting agendas, sharing and analyzing behaviour data 

● Plan den group activities that will support our school vision statement 

● Teach the virtues systematically, through morning announcements, in class, and in 

monthly assemblies 

● Build on the success of our student leadership program, and provide our upper 

intermediate students with opportunities to serve and lead in impactful ways 

● Provide opportunities for students to learn more about Secwepmc culture 

 

 

Connection to SD 73 Strategic Plan 



● Uphold inclusive, adaptable, and accountable district culture 

● Strengthen partnerships to lead, learn and work 

 

Connection to Aboriginal Enhancement Agreement: 

● Learning is holistic, reflective, reflexive, experiential and relational - focused on 

connectedness, on reciprocal relationships, and a sense of place 

● Learning involves recognizing the consequences of one’s actions 

 

  



Student Support Plan 
 

A full time Learning Assistance/Resource Teacher (LART) provides varied support services to 

students, teachers and parents. In-class supports with academic adaptations and 

recommendations, as well as out of classroom small and individual group supports help to meet 

the needs of our 30 ministry category students. 

 

● Our LART teachers maintains 30 Individual Education Plans (IEPs) and work with 

teachers and parents to meet as necessary to review and update the plans throughout 

the year 

● School based team meetings are scheduled regularly to address student academic and 

behavioural concerns as they arise so that they can be addressed in a prompt, proactive 

manner. 

● Our LART also helps to facilitate meetings with external district personnel, including 

school psychologist, school and family consultant, occupational therapist, physical 

therapist, speech and language pathologist and others as needed to ensure students 

have all of the supports they need to be successful 

● Designated IEP students are supported as per their individual requirements by Certified 

Education Assistants (CEAs). 

● Our 4 Certified Education Assistants are instrumental in supporting special needs 

students and classroom teachers.  Support was provided to 13 classrooms this year 

● Our LART also conducts Level A and B assessments as needed 

● English Language Learners (ELLs) are served by our district’s ELL teacher who makes 

recommendations for English learning activities that are carried out by the LART teacher 

and by classroom teachers where appropriate. 

 

  



Aboriginal - Academic and Cultural Support 

 

● Aboriginal learners (approx. 9% of our population) are supported by an Aboriginal 

Education Worker who provides in class support, cultural activities and projects outside 

of the classroom as well as collaboratively teaches with classroom teachers, focused on 

Aboriginal content 

● Classrooms include Aboriginal content wherever possible and classroom teachers are 

versed in the First Peoples’ principles of learning 

● We are moving more into indigenizing our pedagogy by embracing these principles in the 

way we teach numeracy and through strategies such as talking circles and inquiry circles 

where students use a talking stick to make their thinking visible 

● Teachers are increasingly utilizing district Aboriginal Education teachers for 

presentations in their classrooms, such as dance, story-telling and curricular connections 

● Celebrations such as Day of Sucwentwecw, Orange Shirt Day and Aboriginal luncheon 

include parents and community members to help celebrate and honour sense of self and 

partnership 

● Aboriginal Dance Play two full day workshops put on by Marianne Vanderpol 

● Honour song performed over morning announcements once a month 

● Welcome signs in Secwepmc language 

 

It is difficult to utilize student data at Pacific Way for most of the grade levels, as there is not a 

significant enough percentage of students to gain a true perspective of their performance.  

However, at the Grade 6/7 level, we have 7 students in each of those grades.  Below are 

samples of their performance levels in comparison with school district levels: 

Grade Six District Numeracy Assessment 

 

 

Grade Seven District Numeracy Assessment 



 

Grade Six Non-Fiction Reading Assessment 

 

  



Grade Seven Non-Fiction Reading Assessment 

 

As you can see, our aboriginal learners have overall performed well in both numeracy and 

literacy in comparison with other aboriginal learners in School District #73.  In terms of 

comparing with our non-Aboriginal learners, in some cases they are performing better, in others 

not as well.  We will continue to monitor this, keeping in mind that at both of these grade levels, 

we are looking at just over 10% of learners in total. 

 

Throughout the year, teachers have been learning to incorporate the First Peoples’ Principles of 

Learning into their lessons and units.   K-7 classes have been learning about the core 

competencies through an Aboriginal lens, incorporating Secwepmc beliefs about the four spirit 

animals to strengthen community and connections. 

 

Bear - “I can show courage and grow as a learner” 

Salmon - “I can keep trying when something is difficult for me.” 

Swan - “I can be respectful and include others.” 

Coyote - “I can share ideas and listen actively.” 

 

I believe that these concepts are a beautiful way to embody the good work we are doing at 

Pacific Way Elementary school.  We want to keep overcoming our fears, to keep persevering 

through our challenges, to keep building an inclusive culture, and to keep growing in making our 

thinking visible.  

 

  



 

Professional Learning Plan 

 

Theories of action: 

 

As we think for the upcoming school year, here is what we believe about our plans: 

● If we focus on the cultural force of opportunities, then 

○ More of our students will be deeply engaged in learning more often 

○ Creative potential will flourish 

○ There will be more emphasis on process than product 

○ Original and challenging tasks will take precedence over reproductive, low-level 

tasks 

● If we teach collaboration skills at the beginning of the year, then 

○ Students throughout the grades will better understand their roles in group 

learning times 

○ Less time eroded in explaining expectations, more time engaged in learning 

○ There will be deeper, richer conversations 

○ More opportunities for all students to make their thinking visible 

○ Schoolwide norms will be established 

● If we incorporate inquiry circles into our instructional practice, then 

○ Students will have greater engagement and enjoyment in reading 

○ Students will develop greater confidence in sharing their thinking 

○ Students will grow in their reading skills as they practice reading literature that is 

level and interest appropriate for them 

○ Students will learn different ways to express their thinking (“say something” 

prompts) 

● If we practice cognitive, guided instruction in teaching numeracy, then 

○ There will be deeper learning and understanding of mathematical concepts 

○ Students will gain greater confidence in, enjoyment of, and skills in mathematics, 

and begin to see themselves as mathematicians 

○ There will be more opportunities for students to make their thinking visible 

○ Math lessons will be appropriately adapted for students of a variety of ability 

levels 

○ We will move towards a greater embracing of the First Peoples’ Principles of 

Learning 

○ Teaching math will be more enjoyable 

 

 

  



Professional Development Plan 

 

As we move forward into the new school year, we want to ensure that the priorities which we 

highlighted in our professional learning plan are strategically acted upon.  Our professional 

development committee, which is comprised of more than 50% of our teaching staff, meets 3 or 

4 times a year to plan learning events which are in line with our school learning plan and 

responsive to the needs of our students and the continued growth of our teaching skill sets.  So 

far this year, we have engaged in the following professional development opportunities: 

 

Ongoing 

Weekly focus on creating cultures of thinking with a particular focus on the cultural force of 

opportunities.  As we focus on the cultural force of opportunities, then what does that mean for 

us as teachers, and our classrooms as  learning organizations? 

 

September 

Full day of learning for all teachers on the topic of non fiction literacy.  The SD73 literacy team 

presented on the topic of reading and analysing non-fiction and inquiry circles. 

 

October 

After school training session with SD73 numeracy coordinator on the topic of cognitive guided 

instruction.  There were many strategies shared regarding teaching problem solving at all grade 

levels. 

 

November to June 

Continued learning in the areas of literacy, numeracy, aboriginal principles of learning, social-

emotional development and collaboration. 

 

 

 

 

  



Appendix 

Ron Ritchart’s Cultural Forces Wheel 

 

 
 

 

 

 

 

 

 

 



District Numeracy Assessment descriptors 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

DEWRS Survey Question Result 



 

  



Animal kingdom focus for Social Responsibility 

This year we chose a different animal each week who exemplified one or more of the virtues 

from the virtues project, and challenged students to grow in that virtue.  Some of the animals we 

featured this year include: 

● Horses 

● Dogs 

● Cats 

● Pigs 

● Ants 

● Bees 

● Kangaroos 

● etc.! 

 

Weekly class challenges 

Some of the challenges given this year include: 

● Being prepared for learning in the morning 

● Keeping lockers and cubbies tidy 

● Reducing and reusing 

● Classroom jobs 

● Lining up outside 

● Cleaning up after yourself 

 

Significant Adult Initiative 

Each staff member has at least one student who they don’t normally teach or work with, making 

daily connections by taking an interest in that child, not necessarily school related.  The purpose 

is to build and create bonds and connections. 

 

 

Connection to School District #73 Strategic Plan: 

● Ensure students obtain foundational skills and core competencies 

● Connect students to interests and passions 

Connection to Aboriginal Enhancement Agreement: 

● Learning is holistic, reflective, reflexive, experiential and relational - focused on 

connectedness, on reciprocal relationships, and a sense of place 

● Learning requires exploration of one’s identity 

 

 


